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ABSTRACT

The present study focuses on the investigation of the impressions of the students of the Department of
Philosophy, Pedagogy and Psychology of the University of loannina, after their internship, which
took place in the context of the course "Language Education: The language course in secondary
education. Theory and practice of teaching” in schools in the city of loannina, Greece. Specifically,
the students' impressions of the pedagogical climate in the classroom of public secondary schools of
the municipality of loannina were examined. A total of 88 students participated in this study. The
present study revealed that there is a positive pedagogical climate in the secondary schools of the city
of loannina, but there are also practices that refer to the traditional authoritarian pedagogical model.
At the same time, small deviations were found between the pedagogical climate in the Model
Experimental Secondary school and the other secondary schools of the city of loannina.
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Theoretical Introduction

Since 1834, when - under Kapodistrias - formal education began to exist in Greece, until today, the Greek
educational system has passed through various stages, trying to incorporate principles and practices from the
educational currents of the time, but also to respond to the historical and social peculiarities of each period.
All the currents have left their mark on today's Greek school, influencing not only the teaching process but
also other issues, such as classroom management and discipline, elements that are directly related to the
pedagogical climate of the classroom. By school climate we mean a set of internal characteristics that
distinguish one organization from another and influence the behavior of the members of the organization.
Specifically, school climate is a relatively stable quality of the school as a whole, experienced by participants,
describing their collective perceptions of behavior and influencing their attitudes and behavior in school
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(Hoy&Miskel, 2005). Pedagogical climate is a subset of school climate (Papadimas&Haniotakis, 2014). Arter
(1987), who proposed a model for assessing both school climate and pedagogical climate in the classroom,
explains that classroom climate involves relationships between teachers and students or among students.
School climate involves relationships between teachers and their colleagues, administrators and relationships
in the community. The pedagogical climate in the classroom has a significant impact on the teaching and
learning process, students' academic performance, the formation of social and emotional relationships between
students, their mood for participation in school and their overall development (Trilianos, 2013- Mpampalis,
2012).

The first pedagogical influences derived from traditional or authoritarian pedagogy, a pedagogical
current that has a duration as long as the history of the modern Greek school, since it has been a reference
point in education since 1834, with several elements of it still being found today, in the Greek school of the
21st century. The main representative is the German philosopher and psychologist Johann Friedrich Herbart
(1776-1841), who is considered the founder of the science of education. Herbart's pedagogical theory greatly
influenced education in Greece. Several Greek pedagogues of the time studied in German-speaking countries,
where the influence of Herbart's theory was particularly significant and they transferred its principles and
concepts to Greece. The example of Exarchopoulos (1874-1960), who was the main representative of
traditional or authoritarian pedagogy in Greece, is characteristic (for example see Exarchopoulos, 1923). It is
an ethical pedagogy that is centralized, since it recognizes only the authority of the teacher in the classroom.
We are, therefore, referring to a teacher-centred pedagogy, which in many cases is present in modern Greek
schools. Kalantzis and Cope (2005) describe it as the pedagogy of lesson delivery and immutable facts, of
authority and narrative, and of right and wrong answers - it is teacher-centred and rewards learners who sit
still and listen quietly and attentively, passively accepting the teacher as a knower and expert, as the source of
knowledge and as its critic. Students who cannot sit still or those who interrupt the lesson are banished to a
corner or even completely from the classroom - perhaps with bitterness or relief, or some complex
combination of both - these students do not belong to the learning process or the teaching environment. We
are, therefore, referring to a pedagogical approach where passive learning, the authoritarianism of the teacher
through the reward/punishment - fear/praise and formality dichotomies dominate. Finally, a basic
characteristic of traditional pedagogy is the scoring and the competition of students, which stems from the
primacy of the teacher, who is a role model for the students with the ultimate goal of gaining the approval of
the teacher. Both of these elements, which are also evident in the modern Greek school, determine the
behavior of the pupils and, in this way, influence the climate of the classroom.

The second pedagogical movement that influenced the Greek school is that of the New Education,
which aimed to challenge the authoritarian pedagogy, and started around 1880, but was increasingly
influential from 1900 onwards. It was a liberal movement that focused on the child's self-reliance, their needs
and interests, and the natural environment. Its main representative is the American philosopher John Dewey
(1933, 1944), the founder of the work school, who, through the phrase 'learning by doing’, placed experience,
action, interest and learning through experience, i.e. active learning, at the center of the educational process.
Other important representatives of this educational movement are Maria Montessori (Boehm, 2000), Georg
Kerschensteiner (1926), Alexander Neil (Saffange, 2000), etc., who place the manual work of children at the
center of their pedagogical theory. However, there is no convergence of views as there is a difference of
opinion regarding the place it should be in the school. For example, for Dewey (1982), children's manual
activity is essential because it is the means for the child's participation in social life (Bertrand & Valois,
2000a). On the contrary, for Neil, manual work is not compulsory since pupils can choose whether to work or
not. Furthermore, important elements of New Education are play, experiential learning, experience and self-
activity of pupils, elements which are opposed to the traditional authoritarian teacher-centred school
(Saffange, 2000). In this context, a different school climate is needed, with the teacher leaving the central role
in the lesson to the child, creating the right conditions for the child to gain the necessary experiences. In
Greece, the main representative of the New Education movement was the educator Alexandros Delmouzos,
who in 1908, returning from his studies in Jena, Germany, took over the management of the Volos School
(Parthenagogue). During the three years of operation of the Parthenagogue (1908-1911), the principles of this
particular pedagogical movement were applied for the first time in Greece. There, for the first time, a
reorientation of not only the content of education and the means of teaching but also the pedagogical
relationship between teacher and pupil was observed (Noutsos, 2016). In contemporary Greek schools,
student-centred activities such as experiential compositional work (Project) and educational programmes in
schools, where the student learns something specific through individual engagement (e.g. environmental
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education programmes, drama education, consumer education, etc.) are based on the assumptions of New
Education and Dewey's "learning by doing". The third current that has left a strong mark on the Greek school
is the so-called psychological pedagogy which is essentially the application of psychoanalysis in school in
order for teachers to understand the student. This particular educational current, which began to influence
educational affairs in Greece from 1925 onwards, has as its main representative the clinical psychologist Karl
Rogers. Rogers, continuing the theory of psychoanalyst A. Adler, who formed the Individual Psychology,
elaborated the anthropocentric theory in education. According to this theory, each individual has their own
psychological, social, learning needs and for this reason, individualized teaching and counseling on the part of
the teacher is required (Bertrand&Valois, 2000b). Therefore, according to this theory, teaching should not be
done directly but should be done in a way that facilitates learning. By creating a positive classroom climate
with unconditional acceptance of each child's needs and showing empathy, the teacher supports the children's
path to learning. Only in this way can the individual needs of each child be met. In the modern Greek school,
remedial teaching and additional teaching support are processes that have as their theoretical starting point the
person — centred theory of Rogers.

The fourth and last pedagogical movement that left its mark on Greek education is the radical or
critical pedagogy which developed after the interwar period. It is a pedagogy with an ideological background,
since it is influenced by Karl Marx and the October Revolution (1917). It is in essence a political conception
of the functioning of the school, harshly criticizing the existing educational system, especially where it
appears classist and 'unfair'. The main representatives of radical or critical pedagogy are the Frenchman
Celestin Frenet (1960) and the Brazilian educator Paulo Freire (Bourn, 2021). The aim of this pedagogy is to
discover practices and implement them in a school that would bring together children of the popular classes. It
supports a lay working school which believes that it can prepare children to change the world. The classroom
climate in such a school supports the creativity and individual work of the students. What transforms the
classroom climate is first of all the topics, tools and techniques chosen, which are related to the demands of
the children's daily life; at the same time, the character of cooperative life influences the school climate since
it is through assembly that the life of the group within the classroom and the school is regulated. The majority
of the relevant research papers in the Greek-language literature generally refer to the school climate and are
either postgraduate theses (Karypidou, 2009-Kokkineli, 2017) or published articles (Pasiardis, 2005
Papadimitriou, 2010). Fewer studies were found referring to the pedagogical climate in the classroom.
Indicatives are those of Papadima&Haniotaki (2014), Economidis (2017), Prionas (2021) with the first two
theoretically founding the term pedagogical climate and the last one focusing more on school bullying.

Purpose and Research Hypotheses

The present research is part of a broader research which aimed to investigate the experiences of students of the
Department of Philosophy, Pedagogy and Psychology of the University of loannina, after their practice, which
took place in the context of the course "Language Teaching: The language course in secondary education.
Theory and practice of teaching”, and was realized in secondary schools of the municipality of loannina. To
be more specific, the aim of this study is to record the students' impressions regarding the pedagogical climate
in the classroom.

Specifically, it was examined whether:

1.there is a correlation in terms of the climate of trust between teachers and students with the intimacy
between them and the extra-curricular discussion during the lesson

2.specific behaviors that point to traditional models of classroom discipline pedagogy are unutilized

3.the school influences teachers' classroom behavior and to what extent

Research Methodology

This particular practical training, which took place in the spring semester of the academic year 2018/19, was
of an optional nature and involved classroom observation and participant observation in high schools in
loannina. Students who had registered for the course "Language Teaching: The language course in secondary
education. Theory and practice of teaching™ were called to participate. The aim of the present research effort
was to record the views of all participants in this practical training. Finally, out of the 320 registered students
in the practical training, 102 participated, and, of these, 88 (86.27% of the participants) completed an
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anonymous questionnaire. In order to do this, Google forms, which belongs to the tools of the collaborative
Internet and cloud computing technologies for structured data collection, were chosen to be used. Google
forms is an important tool of Google for quantitative and/or qualitative research and can support completion
features without the possibility of directly identifying the natural person who participated in the survey
(Andreatos et al., 2015).

A questionnaire, adapted to the research objectives, was formulated for this study. In detail, the
guestionnaire consists of three parts, the first part includes seven demographic questions, the second part
eleven general questions and the third part twenty-eight specific questions related to issues of General
Pedagogy and Teaching/Methodology in which the students were asked to mark their degree of agreement or
disagreement based on the five-fold Linkert scale. This paper presents the results related to pedagogical
climate of the classroom. These include the results to the following questions of the questionnaire:

1. In most cases | observed a climate of trust between teachers and students
2. In most cases | observed intimacy between teachers and students

3. Teachers often discussed extracurricular topics with students

4. Teachers often used strong voices to enforce the classroom

5. Teachers often used offensive language to impose the classroom

6. Teachers often used "punishments" to enforce the classroom

Statistical analysis was carried out with the statistical package IBM SPSS Statistics 26 at 5% level of
significance. To investigate dependence between the participants' responses and their characteristics, the x2
independence test was applied, while Spearman's correlation coefficient was applied to determine the
statistical significance of the correlations between the participants' responses.

The course, in the context of which the practical training was carried out, is offered not only to
students of the Department of Philosophy of Pedagogy and Psychology, but also to students from other
departments of the Faculty of Philosophy of the University of loannina, in order to document the pedagogical
competence of their graduates. Participation in the practical training was optional, as was participation in this
research.

Practice in the Model Experimental Secondary School | N | %
Yes 44 | 50.0
No 44 | 50.0
Total 88 | 100.0
Table 1: Distribution of students according to their placement at the Model Experimental Secondary
School

A total of 88 students of the Faculty of Philosophy of the University of loannina participated in the
study (Table 1). Half of the students in the sample completed their practical training at the Model
Experimental Secondary School of loannina and the other half at the other Secondary School of the city of
loannina that participated in the survey.

Presentation and Discussion of the Results
Description of the sample

A descriptive presentation of the results is demonstrated on the following pages.

Attendance Department N %
Department of Philology 13 14.8
Department of History - | 63 71.6
Archaeology

Department of Philosophy, | 12 13.6
Pedagogy and Psychology

Total 88 100.0

Table 2: Distribution of students according to their field of study at the University of loannina
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As regards the distribution of students according to the department of study (Table 2), of the 88
students who participated in the present survey, 14.8% were studying in the Department of Philology, 13.6%
in the Department of Philosophy, Pedagogy and Psychology, while the majority were studying in the
Department of History/Archaeology of the same University. This finding is of particular interest, since it
shows the students of the department to which the course belongs to be the minority. This is probably because
in this academic year the Department of Philosophy, Pedagogy and Psychology was split into a Department of
Philosophy and a Department of Psychology (LAW 4559, Government Gazette A 142/03.08.2018, article 6).
Most of the students have already chosen the Psychology Department, so, there is a very small number of
students who chose the Pedagogy direction of the Philosophy Department, in the framework of which this
course is offered.

School of Practical Training | N %

Model Experimental | 44 50.0
Secondary School of

loannina

3 Secondary School of |2 2.3

loannina

4" Secondary School of | 4 4.5

loannina

6" Secondary School of | 16 18.2
loannina

7" Secondary School of | 17 19.3
loannina

Secondary School of | 5 5.7

Stavraki - loannina

Total 88 100.0

Table 3: Distribution of students according to the school where the practice took place

In addition, the distribution of students by the school where they realized their practical training
(Table 3) shows that exactly half of the students did their practical training at the Model Experimental
Secondary School of loannina. This is because the Model Experimental Secondary School of loannina has a
close cooperation with the University of loannina and, therefore, it is easier for the school's administration and
teachers to accept the presence of students in the coursel. 19.3% of the students carried out their practical
training at the 7th Secondary School of loannina and 18.2% at the 6th Secondary School of loannina. The
percentages of students who did their practice in the other schools are much lower, namely 2.3% of the sample
in the 3rd Secondary School of loannina, 4.5% of the sample in the 4th Secondary School of loannina and
5.7% of the sample in the Stavraki Secondary School of loannina.

Practical Training in the Model Experimental Secondary School of loannina | N | %
Yes 44 | 50.0
No 44 | 50.0
Total 88 | 100.0

Table 4: Distribution of students according to their placement at the Model Experimental Secondary
School of loannina

Since we were unable to secure an equal number of students in all schools participating in the survey,
it was considered more effective to separate the students based on whether or not they were placed at the
Model Experimental Secondary School of loannina. Half of the students in the sample did their practice in the
Model Experimental Secondary School of loannina and the other half at the other Secondary Schools that
participated in the survey (see Table 4).
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The description of the sample responses

In this part we are presenting the distribution of students according to their answers to the six selected
guestionnaire items.

Formulation 1 N %
Stronglydisagree 1 1.1
Partly disagree 6 6.8
I’mnotsure 12 13.6
Partly Agree 41 46.6
Strongly Agree 28 31.8
Total 88 100.0

Table 5: Distribution of the sample according to formulation 1

Based on the students’ degree of agreement or disagreement with the formulation: In most cases |
observed a climate of trust between teachers and students (formulation 1), according to Table 5, the majority
of participants (78.4) believe that there was a climate of trust between teachers and students, as they either
agree (31.8%) or partly agree (46.6%) with this formulation. In contrast, a small percentage, less than 8%
(7.9%), expressed disagreement.

Formulation 2 N %
Partly Disagree 5 5.7
I’m not sure 19 21.6
Partly Agree 39 44.3
Agree 25 28.4
Total 88 100.0

Table 6: Distribution of the sample according to the formulation 2

The sample’s response to the formulation: In most cases I observed intimacy between teachers and
students (formulation 2), as presented in Table 6, shows that the majority of the respondents agreed with the
wording. Most of the participants (72.7%) found that there was familiarity between teachers and students as
they either expressed agreement (28.4%) or rather agreed (44.3%). It is noteworthy that no student disagreed
completely with the statement. Finally, a fairly high percentage of students indicated uncertainty regarding the
validity or otherwise of this statement (21.6).

What was then examined is the students of agreement with the formulation: Teachers often discussed
extra-curricular topics with students (formulation 3).

Formulation 3 N %
Stronglydisagree 7 8.0
Partly disagree 25 28.4
’mnotsure 28 31.8
Partly Agree 20 22.7
Strongly Agree 8 9.1
Total 88 100.0

Table 7: Sample distribution according to formulation 3

Based on the data (Table 7), most of the students surveyed were divided on whether teachers
discussed extra-curricular issues with students. The majority (31.8%) indicated uncertainty, while a similar
percentage stated that they partly disagreed (28.4%) or partly agreed (22.7%) with this formulation.

Furthermore, we investigated the formulation: Teachers often used loud voices to enforce the
classroom (formulation 4).
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Formulation 4 N %
Stronglydisagree 14 15.9
Partly disagree 28 31.8
I’mnotsure 19 21.6
Partly Agree 16 18.2
Strongly Agree 11 12.5
Total 88 100.0

Table 8: Distribution of the sample according to formulation 4

The data shows (Table 8) that there does not seem to be a clear majority regarding whether teachers
used strong voices more often to enforce order. There is a relative majority of those who disagree with the
wording under consideration (47.7%), as 31.8% rather disagree, while 15.9% disagree. However, the
percentage of those expressing an opposing view (30.7% in total) is also worthmentioning, with 12.5% stating
that they agree and 18.2% that they rather agree with the formulation under consideration. Finally, the
percentage of those who express uncertainty is also noteworthy (21.6%).

Formulation 5 N %
Stronglydisagree 58 65.9
Partly disagree 17 19.3
I’mnotsure 6 6.8
Partly Agree 5 5.7
Strongly Agree 2 2.3
Total 88 100.0

Table 9: Distribution of sample according to formulation 5

In an attempt to explore whether: Teachers often used offensive language to impose order
(formulation 5 - Table 9), we recorded that a high percentage of 85.2% disagreed with the wording under
consideration, indicating that they did not often use offensive language to enforce order. Only 8% of the
survey subjects chose one of the responses indicating agreement with the sentence under consideration.

Investigating further the features of the school climate, we asked the sample to respond to the
formulation: Teachers often used "punishments” to impose order (formulation 6-Table 10).

Formulation 6 N %
Stronglydisagree 45 51.1
Partly disagree 19 21.6
I’mnotsure 11 12.5
Partly Agree 8 9.1
Strongly Agree 5 5.7
Total 88 100.0

Table 10: Sample distribution according to formulation 6

The 6th formulation was also dominated by responses that stated disagreement with the formulation
under consideration (72.7%). More specifically, Table 10 shows that about half of the students stated that they
disagreed, while 21.6% stated that they partly disagreed with the statement that teachers often used
punishment to enforce order (51.1%). In contrast, only 14.8% of the respondents stated agreement.

Finally, we summarize (Table 11) what emerged from the study of the tables, since it lists the
averages of the distribution of the students, which can reveal the extent to which each of the six statements
was true.
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Formulation MEAN SD

1 4.01 0916
2 3.95 0.856
3 2.97 1.098
4 2.80 1.270
5 1.59 1.002
6 1.97 1.236

Table 11: Descriptive measures per question for the whole sample

It can be seen that the students largely found that there was a climate of trust between teachers and
students, as well as familiarity between them. Often, teachers appeared to discuss extra-curricular topics with
their students, while also appearing to frequently use strong voices in order to impose order. However, less
frequently, the use of punishments and insulting language on the part of teachers was observed by respondents
in order to enforce the classroom.

The correlations between the survey questions are demonstrated in Table 12.

Spearman rho Formulation | Formulation | Formulation | Formulation | Formulation
1 2 3 4 5
Formulation 2 | 0.601**
(0.00)
Formulation 3 | 0.208 0.224*
(0.052) (0.036)
Formulation 4 | -0.046 0.108 0.080
(0.672) (0.316) (0.461
Formulation 5 | -0.142 -0.059 0.020 0.484%*
(0.186) (0.584) (0.855) (0.000)
Formulation 6 | -0.072 0.080 -0.047 0.532%%* 0.495%*
(0.506) (0.459) (0.665) (0.000) (0.000)

*Correlation is significant at the 0.05 level**Correlation is significant at the 0.01 level
Table 12: Correlations between the survey Formulations

According to Spearman's correlation coefficient, at a significance level equal to 1% (very high or
strong correlation), in cases where respondents observed a climate of trust between teachers and students, they
also observed intimacy between them. In addition, in cases where they observed that teachers used strong
voices more often to enforce order, they also observed that they used insulting language for the same purpose.
Finally, when teachers used strong voices more often, they also used punishments to enforce the class, while,
when they used insulting expressions, they also used punishments. At the 5% level of significance (high or
strong correlation), when they observed intimacy between teachers and students, teachers often discussed
extra-curricular topics with them (Table 12).

The last table (Table 13) aims to demonstrate the relationship between the school where the practical
training was realized and the students' responses.

Formulation | Practical Training at the Model Experimental Secondary School of Ioannina | MEAN | SD
Formulation 1 | Yes 4.05 0.834
No 3.98 1.000
Formulation 2 | Yes 3.89 0.754
No 4.02 0.952
Formulation 3 | Yes 3.27 0.949
No 2.66 1.160
Formulation 4 | Yes 2.52 1.171
No 3.07 1.319
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Formulation 5 Yes 1.43 0.818
No 1.75 1.144
Formulation 6 Yes 1.55 0.975
No 2.39 1.333

Table 13: Descriptive measures of questions by the school where the practical training was realized

For this purpose, the averages for those who experienced their practice at the Model Experimental
Secondary School and for those who completed their practice at another Secondary school in loannina are
recorded. More specifically, in the Model Experimental Secondary School there was a high degree of trust and
familiarity, and that teachers often discussed extra-curricular issues with students. Quite often it seems that
they used strong voices to enforce the order, while, on the contrary, there was no frequent use of insulting
language or punishments to enforce the order. To a large extent, a correspondence is also observed in the
results related to the other schools, since, their intimacy and climate of trust was observed, too. Also, frequent
use of loud voices by teachers to enforce the class was observed. In contrast, less frequently, teachers and
students discussed extra-curricular topics; finally, frequent use of abusive language or punishment to enforce
order was not observed in the other schools, either. It is interesting to compare the averages of the responses
of those who realized their practice in the Model Experimental Secondary School and those who completed
their practice at another school. It appears that while in the Model Experimental Secondary School there is a
greater climate of trust and more frequent discussion between students and teachers about extra-curricular
issues, in the other school’s greater intimacy between teachers and children is reported. Also, noteworthy is
the fact that, although the mean values do not show particular differences, teachers in the other schools appear
to use strong voices, insulting language and punishment more often to enforce the classroom than those in the
Model Experimental Secondary School.

Conclusions

The present article refers to part of the data that emerged from a wider research that aimed to
investigate the impressions of the students of the University of loannina who carried out practical training
with the method of observation in the context of the undergraduate course Teaching of Language: The
language course in secondary education. Theory and practice of teaching. In particular, it focuses on the
pedagogical climate in the classroom.

The first objective was to find out whether there is a correlation in terms of the climate of trust
between teachers and students with their intimacy with each other and extra-curricular discussion during the
lesson. From the survey data, the students found that there was a climate of trust as well as intimacy between
teachers and students, which contributes to a positive pedagogical climate. This is also confirmed by the fact
that teachers discussed extra-curricular topics with their students since the existence of a relationship between
the above and the existence of intimacy was found. The above data confirms that the majority of teachers have
realized the importance of pedagogical climate for the effectiveness of the teaching process in agreement with
Mpampalis (2012), Triliano (2013) and Economidis (2017). We believe that this is a result of the influence of
modern pedagogical models in the Greek educational system.

The second objective was to determine whether specific behaviors that refer to traditional models of
pedagogy are utilized for classroom discipline. From the above frequency tables, it is interesting to note that
while the students did not observe frequent use of insulting language and punishments by teachers, they found
the frequent use of loud voices with a view to enforcing order. In case the above data is valid, it proves that in
Greek secondary education the traditional role of the teacher as the person in charge/responsible for discipline
still exists, which reproduces the existing-dominant culture for social roles in the classroom. At the same time,
it seems that even today - to a certain extent - practices which refer to the traditional, authoritarian model of
education are still used.

The third and final objective of this study was to determine to what extent the school influences the
behaviour of teachers in the classroom. More specifically, it was investigated whether the students who
observed the Model Experimental Secondary School of loannina noticed a different pedagogical climate and
different pedagogical choices by the teachers compared to those who made observations in the other schools
of the city. Observing the data, it was found that there is not much variation in the mean values. This means
that there is a risk that any conclusions recorded may be considered questionable and, therefore, need to be
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confirmed in a subsequent wider and more targeted survey. We, recognizing this risk, will try to critically
approach the research data in the following series. First of all, the fact that teachers in the other schools appear
to use more often strong voices, insulting language and punishment to enforce the classroom than those in the
Model Experimental Secondary School may be explained by the way the latter's staff are selected. The
selection of the staff of Model Experimental Schools is carried out through different procedures and teachers
with higher qualifications and greater expertise are selected. It may therefore be the further specialization and,
therefore, greater familiarity with either pedagogical issues (including teaching methods) or the subject matter
that influence the pedagogical choices. Also, the greater climate of trust in Model Experimental Secondary
School may be related to the increased qualifications of teachers. At the same time, the fact that in Model
Experimental Secondary School, in addition to the teaching of the subjects, other activities are probably
contributing to this, such as, for example, the teachers' groups. These actions constitute a new field of
cooperation between teachers and pupils and we believe that they can contribute to the creation of a climate of
trust. Finally, the greater intimacy between teachers and pupils in the other schools compared to the model,
which emerges from the survey data, is probably related to the smaller student population in most schools
compared to the Model Experimental Secondary School. The smaller number, most likely, leads to closer
relationships between members of a school community.
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